In two studies of 5th-12th graders (n = 2,371; n = 999), we compare four groups based on engagement patterns in community service (CS) and/or extracurricular activities (EC). In both studies, adolescents who engaged in BOTH CS (whether mandated or voluntary) and EC had the highest reports of bonding and bridging social capital, intergenerational harmony, and social support whereas those who did NEITHER had the lowest. For most outcomes, adolescents engaged only in CS had higher reports than peers engaged only in EC. Content analyses of what adolescents learned in CS suggest its potential for broadening their awareness of fellow members of their communities, their mutual obligations, and collective capacities.
The mission statements of most K-12 schools list developing the civic skills, values, and commitments of their students among their highest priorities. Extracurricular activities and community service are often defended on that basis (Carnegie Corporation & The Center for Information and Research on Civic Learning & Engagement, 2003) . However, according to recent analyses, some forms of extracurricular activities are better than others in promoting political participation. More than other forms of discretionary time use, involvement in community service, political action, and public performance in adolescence predict voting, volunteering, and joining community organizations in adulthood (Hart, Donnelly, Youniss, & Atkins, 2007; McFarland & Thomas, 2006) . Why?
In this article, we focus on community service, arguing that it differs from other forms of extracurricular activity because it affords adolescents opportunities to explore their identities as members of the public and to enrich their connections to fellow members of the public with a stake in improving their communities (Flanagan, 2013; Yates & Youniss, 1996) . Whereas extracurricular activities are a venue for exploring identity, they are interest-based, often meeting in the same school that the adolescent attends. In contrast to such homogeneous groups, community service offers adolescents opportunities to explore (individual and collective) identity with a more heterogeneous group of people in their community-people who may differ from them in age, ethnicity, religion, or social class. Consequently, it has the potential for extending their relationships with and understanding of others as well as the boundaries of the community for which they feel responsible.
According to Hart, Matsuba, and Atkins (2008) , a major deficit in the literature on community service is the lack of attention paid to its potential for developing adolescents' social capital. Although Hart and his colleagues do not distinguish community service from other forms of extracurricular activity, they contend that adolescents need opportunities that deepen their connections to community institutions and expand their networks and relationships. We extend Hart et.al.' s thesis by testing whether community service offers more opportunities to develop social capital than other types of extracurricular activities, arguing that community service diversifies the network of others with whom adolescents interact, nurtures intergenerational connections, and enhances adolescents' appreciation of the capacities of people to accomplish shared goals.
The adolescent years are typically considered a time for exploring and consolidating identity; relationships with other people are at the core of this process. However, the more narrow the range of "others" with whom adolescents interact, the less practice they will have in developing the kinds of skills considered critical for problem solving in the twenty-first century such as perspective taking, communicating, and collaborating across lines of difference (Trilling & Fadel, 2009) .
By any measure, today's adolescents inhabit a world where global defines the issues with which people have to grapple and describes the implications of individual and policy decisions. In this context, an engaged citizen needs to understand issues from a wide range of perspectives, understand how his or her choices affect others, and how the fates of different groups are linked. Furthermore, to combat the overwhelming scale of social problems, it is important that adolescents witness what people can accomplish by working together and experience their own agency and stake in that process.
Social Capital
Community-based organizations have been touted as the schools of democracy because of their role in developing social capital, that web of networks, norms, and trusting relationships that enable people to address community issues through collective action. Distinctions are made between bonding and bridging social capital. The former refers to the solidarity felt among people in tightly knit (typically homogeneous) networks of familiars; bridging refers to weaker ties of more heterogeneous individuals and groups (Granovetter, 1973; Putnam, 2000) . Compared to bonding, bridging social capital is more challenging because it demands that people and communities look beyond their comfort zones to form relationships with others who are not like them (Wuthnow, 2002) .
Typically, community service projects are conducted through community-based organizations, settings where adolescents would be likely to meet and work with adults in their communities. Thus, an additional benefit to social capital formation is the potential of community service to enhance adolescents' connections with adults and their perceptions of harmonious relations between generations. As an in-depth study of three community-based youth programs has shown, adolescents' negative views of adults gradually broke down as they worked with and formed meaningful connections with adults around shared issues. According to the adolescents' reports, adults in the program were a source of information, advice, and social support for the young people (Jarrett, Sullivan, & Watkins, 2005) .
According to trend studies, indicators of social capital, in particular social trust, have been on the decline. Younger cohorts have contributed disproportionately to these declines. Trends over the past thirty years show that younger generations today also are less likely than their elders and than earlier cohorts of youth to believe that people in general are trustworthy, fair, and helpful (Flanagan & Levine, 2010; Smith, 2005) . Attention should be paid to practices that buck these trends. In this context we suggest more attention should be paid to the possibilities of community service for enhancing adolescents' beliefs about fellow members of their communities. Research with adults and adolescents points to the potential of community service to enhance open-mindedness toward others. Compared to their nonvolunteer peers, early adolescents who do community volunteer work are more likely to see similarities between themselves and disadvantaged groups, less likely to stereotype outgroups, and more likely to believe that people are capable of change (Karafantis & Levy, 2004) . These differences cannot be dismissed based on selection bias. Longitudinal studies of adults show that positive beliefs about other people one does not know are boosted by participation in organizations with a diverse membership and those that engage in community service (Uslaner, 2002) .
Required Versus Voluntary Community Service
In the field of community service and service learning, a good deal of attention has been paid to whether adolescents should be mandated to do service, for example, as a requirement for high school graduation. The debate may be philosophical insofar as there is mounting evidence that there are few negative effects of mandating service. Some studies find that youth who are mandated have lower prosocial attitudes than their peers who engage voluntarily, although either is better than doing no community service (Horn, 2012) . Others find that it is not mandates that matter but whether the adolescent provided direct service rather than busywork (Hart et al., 2007; Metz & Youniss, 2005) and whether the service was provided through a humanitarian organization (Horn, 2012) .
Hypotheses
We draw from data in two studies to achieve three aims. First, to compare the perceptions of bonding and bridging social capital and community support of youth reported by adolescents who participated in community service (CS), extracurricular activities (EC), Both CS and EC, or neither CS nor EC. We expected that participation in community service would be associated with more positive perceptions of social capital and community support of youth when compared to participation only in extracurricular activities and that the adolescents who participated in neither CS nor EC would report the most negative perceptions of social capital and community support of youth. We test this hypothesis with data from two studies collected on different samples of adolescents in different communities.
Our second aim was to compare the perceptions of adolescents who were required to do community service with their peers who did it voluntarily. We hypothesized no differences between these groups. Horn (2012) found differences in prosocial attitudes between youth who were mandated versus voluntarily engaged in service. Outcomes in the current study tap adolescents' reports of social capital and intergenerational relations and we expect that engaging in community service will be associated with these outcomes, regardless of whether the service is mandated or voluntary. Here, we draw only from Study 1 as this was the only study to include an item asking about mandated versus voluntary community service.
Our third aim was to explore adolescents' perceptions of what they learned through community service. In this case, we had no specific hypotheses. However, we were interested in whether adolescents' reflections revealed the potential of community service for introducing youth to a wider range of fellow members of their community and for developing their identities as members of the public with responsibilities for the common good. In this case, we draw only from Study 2 where adolescents were asked to discuss what they learned from their community service experience.
METHOD Sample
Study 1 participants. The data for Study 1 were drawn from the Social Responsibility and Prevention Project (SRPP), a longitudinal study following early, middle, and late adolescents over 3 years. During the first year, adolescents were recruited in 5th-12th grade classrooms in eight school districts from two northeastern states representing urban, semi-urban, and rural areas. Active consent from adolescents and parents resulted in a response rate of 51%.
The sample of 1,347 females and 1,024 males ranged in age from 10 to 20 with an average age of 13.74 (SD = 2.28). According to their racial and ethnic selfidentification, 77.2% were of European American, 11.1% African American, 4.5% Hispanic American, 1.1% Asian American, and 2.2% Native American descent; 3.8% identified with other ethnicities. On average, parents of the adolescents had completed community college or several years of post-secondary education, M = 3.43 (SD = 1.37), on a scale where (1 = less than high school; 2 = high school graduation; 3 = community college; 4 = several years of 4-year college; 5 = bachelor's degree; 6 = post-tertiary or professional).
Study 2 participants. The data for Study 2 were collected in middle and high school social studies classes in six urban, semi-urban, and rural school districts from two mid-western states. Active parental consent and student assent procedures resulted in a response rate of 68%. The sample of 545 females and 454 males ranged in age from 11 to 18 with an average age of 15.2 (SD = 1.66). According to their racial and ethnic self-identification, 67.2% were of European American, 8.1% of African American, 10.9% Arab American, 3.2% Asian American, 8.1% Hispanic American, .9% Native American descent; 1.5% identified with other ethnicities. On average, their parents had finished high school and taken some additional training, M = 3.15 (SD = 1.27) on a scale where 1 = less than high school; 2 = high school diploma; 3 = some training after high school; 4 = 4-year college degree; 5 = further training after college.
Measures
Adolescents' involvement in organized activities. In both studies, a categorical variable was formed based on adolescents' responses to two yes or no items concerning (1) their involvement in extracurricular activities (clubs or organizations at school), and (2) their involvement in community service. These two forms of discretionary time use are abbreviated as EC (extracurricular activities) and CS (community service). Four groups reflecting different types of activity patterns were formed based on adolescents' yes or no responses to these two items: Neither (No CS and No EC); EC-only (No CS and Yes EC); CS-only (Yes CS and No EC); and Both (Yes CS and Yes EC). In the remainder of the article, we will refer to these four groups, respectively, as neither, EC, CS, both.
In Study 1, adolescents who were involved in community service were asked whether their involvement was mandated by their schools and/ or voluntary. In Study 2, adolescents who reported that they did community service also reported the frequency and content of their service and what they felt that they had learned from the experience.
Bonding and bridging social capital. Measures of bonding and bridging social capital were used in both studies but with slightly different items. All items (see the appendix) were based on 5-point Likert-type (1 = strongly disagree to 5 = strongly agree) scales and confirmatory factor analyses were run on the scales for each study. In both studies a score for each participant was computed as the mean of items measuring each construct with higher scores indicating more positive perceptions of bonding and bridging social capital in the community. In Study 1, five items measured adolescents' perceptions of bonding social capital, and two measured bridging social capital. Confirmatory factor analysis using the Mplus software program (Muth en & Muth en, 1998 -2012 (Kaplan, 2009) . Confirmatory factor analysis confirmed that these seven items appropriately represent the two constructs (CFI = .956; RMSEA = .063). Cronbach's alpha was .8 for bonding and .66 for bridging social capital.
In Study 2, seven items measured adolescents' perceptions of bonding social capital and three of bridging social capital. Confirmatory factor analysis confirmed that our measurement model fit the data well (CFI = .977; RMSEA = .036). Cronbach's alpha was .83 for bonding and .72 for bridging social capital.
Community support of youth. A third measure of social capital was based on adolescents' reports of community support of youth. Two single items in Study 1 and two in Study 2 measured the following aspects of community support of youth: intergenerational harmony and social support. Intergenerational harmony was measured with the item, "Adults are nice to young people" in Study 1 and "The generations (the elderly and teenagers) get along pretty well" in Study 2. Social support was measured in Study 1 with the item, "There are adults I could talk to about something important" and in Study 2 with the item, "There are people I can ask for help when I need it." A 5-point Likerttype (1 = strongly disagree to 5 = strongly agree) scale was used for all items.
What adolescents learned from community service. In Study 2, adolescents who reported that they did community service were asked to indicate "yes" or "no" to the following question: "Did you learn anything about yourself or about others or about your community by doing this work?" Those who answered "yes" were asked in an open-ended format to explain what they had learned.
Coding of these open-ended responses was performed in four stages. First, one of the study's authors reviewed all the responses and derived an initial list of emerging categories. These initial categories were discussed and refined through consultation with the principal investigator and the second coder. Based on this refinement, a general coding scheme of 15 categories was established. Using this finalized coding scheme, the two coders then independently coded a random subsample of responses (n = 40; 9% of sample) to assess interrater reliability; Cohen's kappa was .86. Upon establishing a high inter-rater reliability, the primary coder completed coding the rest of the qualitative responses. Each qualitative response was assigned at least one and no more than two codes.
Analytic Strategy
We conducted a set of ANOVAs separately on data from Study 1 and Study 2 to examine the difference in adolescents' perceptions of social capital across involvement pattern groups. Age and gender differences and interactions with involvement patterns also were analyzed. Three age groups (10-12; 13-15; 16 and older) were formed to correspond to early, middle, and late adolescents, respectively. When no interaction effect was found, insignificant interaction terms were excluded from the final models. Multiple comparisons tests using Holm's procedure followed to look at the significant (or insignificant) difference in social capital perceptions among the four types of youth involvement patterns.
We also tested the hypothesis that there would be no differences in reports of social capital based on whether adolescents were engaged in community service voluntarily or as a mandate. Drawing on Study 1 data, we performed another set of ANOVAs comparing reports of bonding and bridging social capital, intergenerational harmony, and social support for youth who reported that their community service was mandated with their peers who reported that they did either voluntary, both mandated and voluntary service, or no service at all, taking into account students' age, gender, and involvement in extracurricular activities.
Qualitative data. Drawing on data from Study 2, we looked only at those adolescents who had performed community service and whether they had learned anything from the experience. First, we compared adolescents who said that they learned something from their community service experience with their peers who felt that they did not learn anything. We conducted chi-squared tests of independence to test for relationships between gender and age and whether adolescents learned or did not learn from their experience. In addition, we conducted t-tests to test whether those who had learned from the experience had higher perceptions of bonding and bridging social capital, intergenerational harmony, and social support than their peers who had not learned from their community service experience. Second, after forming thematic groups based on what adolescents said they learned from community service, we ran chisquared tests of independence to test whether age or gender was associated with the thematic groupings. Finally, we conducted ANOVAs to test whether adolescents' reports of bonding and bridging social capital, intergenerational harmony, and social support would differ based on the themes invoked in their response to what they had learned from community service. Table 1 summarizes the number and percent of adolescents in the four groups in each study based on their involvement (or lack thereof) in community service (CS) and/or extracurricular activities (EC). Although the sample size in Study 1 was nearly three times that of Study 2, the percentage in each group is quite similar: Nearly half (48%) of each sample reported involvement in both and roughly 16% reported that they were engaged in neither activity. In Study 2, there were similar percentages engaged in EC or CS, whereas in Study 1 a larger percentage of adolescents reported EC than CS involvement. Means and standard deviations of the four involvement patterns for each outcome are given in Table 2 .
RESULTS

Patterns of Involvement
Concerning mandated versus voluntary community service, responses to this question in Study 1 revealed that 259 adolescents participated only in mandated service (Required CS group); 662 only in voluntary service (Voluntary CS group); 591 in both mandated and voluntary (Both CS group); and 859 participated in neither (No CS group). Table 3 provides descriptive statistics for each group's outcomes.
In Study 2, adolescents provided information about the frequency and context of their community service. Concerning the former, 61.1% of the respondents reported that they had performed service once or a few times whereas 38.9% reported more frequent service (either every day for a whole summer, once a week for a whole year, or once a week for more than a year). Concerning the context for their service, the most frequent responses were service to the local community (15.1%), followed by helping people (13%), hospital work (11.6%), academic activities or helping teacher (tutoring) (11.6%), church work (10%), helping the elderly (9.4%), boys and girls club or day camp (7.7%), food for the needy (6.1%), special events (5.7%), and other less frequent forms such as outdoor clean up and volunteering at the Humane Society.
Bonding Social Capital in the Community
Prior to controlling for age and gender, we compared the outcomes for the four involvement pattern groups. As presented in Table 2 , adolescents who were engaged in both (CS and EC) had the highest perceptions of bonding social capital in their community (M = 3.54, SD = .78 in Study 1; M = 3.22, SD = .71 in Study 2), whereas those engaged in neither had the lowest perceptions (M = 3.06, SD = .77 in Study 1; M = 2.94, SD = .72 in Study 2). In addition, in Study 1, there were interactions between age and gender and involvement patterns, although no significant interactions were found in Study 2 (see Table 4 ). Figure 1 depicts the age group by involvement patterns found in Study 1. Multiple comparisons tests confirmed that for early adolescents, those who engaged in both as well as those who engaged only in CS had more positive perceptions of bonding social capital compared to their peers engaged only in EC or in neither; for early adolescents there were no differences between the EC and the neither group. For middle adolescents, the group who did both had significantly more positive perceptions than their peers who did neither and than their peers in EC. For late adolescents, those who did both had higher bonding social capital than their peers who did neither.
The interaction of gender with activity pattern was due to the fact that, among females, bonding social capital reports were lower for the group who did neither activity than for those in EC activities whereas for males, there were no differences between these activity patterns. In addition, females who did both reported higher bonding social capital than the CS group whereas for males, the both group was not different from the CS group. Finally, males in the CS group had higher bonding social capital reports than peers in EC whereas there were no differences for females.
In Study 2, only the main effect of involvement pattern was significant. Multiple comparisons tests showed that adolescents involved in both (CS and EC) had more positive perceptions of bonding social capital than peers in the Neither and the EC groups. The CS group also had higher bonding social capital reports than the Neither group. No significant difference existed in the other pairs.
Did perceptions of bonding social capital differ for adolescents who did mandated versus voluntary community service? Results of ANOVAs (Table 3 ) revealed significant differences among the four groups (who did either mandated, voluntary, both mandated and voluntary community service or no community service), F(3, 2355) = 40.106, p < .001. Multiple comparisons tests showed that there was no difference between students in the mandated and voluntary CS groups. The mandated CS group had less positive perceptions of bonding social capital than the Both (mandated and voluntary CS) group while having more positive perceptions than the No CS group. In short, youth who did CS due to a mandate had more positive reports of bonding social capital than peers who did no CS and had similar reports to peers who did CS voluntarily.
Bridging Social Capital
Consistent with the bonding social capital results, adolescents in the both group (engaged in CS and EC) had the highest perceptions of bridging social capital in Studies 1 and 2 (M = 3.83, SD = .89 in Study 1; M = 3.45, SD = .79 in Study 2), whereas adolescents engaged in neither had the lowest perceptions (M = 3.41, SD = .94 in Study 1; M = 3.14, SD = .84 in Study 2; see Table 2 ). The results of ANOVA showed two significant main effects of involvement pattern and age in Study 1 and one main effect of involvement pattern in Study 2 (see Table 4 ).
In Study 1, multiple comparisons tests showed that adolescents involved in both had more positive perceptions of bridging social capital than peers in any other activity pattern and that the CS group had more positive perception than the group who did Neither. No significant differences in bridging social capital were found between youth who did EC compared with those who did CS or those who did neither. Late adolescents had significantly less positive perceptions of bridging social capital than middle-or early adolescents and middle adolescents had less positive perceptions than early adolescents. In Study 2, multiple comparisons tests revealed that the Neither group had significantly lower perceptions of bridging social capital than peers in the Both group. No significant differences were found in the other pairs.
With respect to mandated versus voluntary community service, results resonated with those found for bonding social capital. The ANOVA comparing the four groups was significant, F(3, 2343) = 15.596, p < .001. Again, this was due to the fact that those who did no CS reported lower bridging social capital than peers who did CS, regardless of whether the service was mandated or voluntary. Multiple comparisons tests found no significant differences between the mandated and the voluntary CS groups nor between the mandated group and their peers who did both mandated and voluntary CS. 
Community Support of Youth
Intergenerational harmony. Consistent with other measures of social capital, adolescents who were engaged in both (CS and EC) had the most positive perceptions of intergenerational harmony (M = 3.6, SD = 1.04 in Study 1; M = 3.32, SD = .98 in Study 2), whereas those who did neither had the lowest perceptions (M = 3.15, SD = 1 in Study 1; M = 2.99, SD = 1.07 in Study 2; see Table 2 ).
In Study 1, there were main effects of age group and involvement pattern on adolescents' perceptions of intergenerational harmony (see Table 4 ). Multiple comparisons tests revealed that the neither group had significantly less positive perceptions than the other three groups; and that adolescents who did both (CS and EC) had more positive perceptions compared to peers who did only EC. No significant difference was found between the EC and the CS group or between those who did CS and peers who did both. Concerning age differences, late adolescents' perceptions of intergenerational harmony were lower than those of middle-or early adolescents and middle adolescents' perceptions were lower than those of early adolescents, echoing the age patterns found for bridging social capital.
In Study 2, there was a significant interaction between involvement pattern and age group (see Table 4 ). Multiple comparisons tests revealed that, for early adolescents, there were no differences in reports of intergenerational harmony for the four involvement groups. For middle adolescents, those who did both (CS and EC) had more positive perceptions than their uninvolved peers. Finally, for late adolescents, intergenerational harmony was higher among those who did both or who did only CS when compared to peers who did only EC.
Concerning mandated versus voluntary CS, the ANOVA revealed significant differences in intergenerational harmony between the four groups, F (3, 2345) = 8.886, p < .001. Multiple comparisons tests revealed no differences between the mandated and the voluntary CS groups nor between the mandated and the Both (mandated and voluntary) CS groups. However, adolescents who did mandated CS had more positive perceptions of intergenerational harmony than their peers who did no CS.
Social support. In Study 1, the highest perceptions of social support were reported by adolescents who engaged in both (CS and EC), whereas in Study 2 those who engaged in both were no different from their peers who engaged only in CS (see Table 2 ). In Study 1, the ANOVA identified an interaction of age with activity pattern but no such interaction was found in Study 2 (see Table 4 ). Figure 2 illustrates the interaction between age group and involvement pattern. As the figure shows, among middle and especially early adolescents there are striking benefits of involvement in CS for social support. Multiple comparisons tests indicated that, among early adolescents, those who did both or who did only CS reported higher levels of social support than peers in EC and than peers who did neither activity. Likewise, among middle adolescents, those who did both reported more social support than peers who did EC or neither. However, unlike their early adolescent counterparts, those who did CS were not significantly different from peers who did EC. In contrast, for late adolescents, neither involvement in CS nor in EC made any difference in reports of social support. In Study 2, multiple comparisons tests revealed only one difference between involvement groups: regardless of age group, those adolescents involved in both were more likely than their peers involved only in EC to report that there was social support in the community available to them when they needed it.
Concerning mandated versus voluntary CS, the ANOVA revealed significant differences in adolescents' reports of social support, F(3, 2340) = 26.845, p < .001. Multiple comparisons tests revealed that those who did both mandated and voluntary CS had higher reports than the mandated group; although there were no differences between the mandated and voluntary CS groups, neither was there any difference in social support between the mandated CS group and their peers who did no CS. Next, we examine differences between young people who reported learning from their CS experience and those who reported not learning.
Learners and Nonlearners
In Study 2, five hundred and forty-five adolescents responded to the question, "Did you learn anything about yourself or about others or about your community by doing this work?" with 443 (81.3%) reporting that they learned something and 102 (18.7%) that they did not. Chi-square tests of independence revealed a relationship between gender and whether adolescents learned or did not learn from their community service, v 2 (1, N = 515) = 9.45, p < .01. Specifically, females were more likely to report learning than males. When dividing adolescents into two age groups (under 16 vs. 16 or older), chi-square tests of independence also revealed age differences between learners and nonlearners, v 2 (1, N = 511) = 3.97, p < .05. Adolescents aged 16 or older were more likely than those younger than 16 to report that they had learned something from their community service experience.
T-tests were then conducted to test for differences between learners and nonlearners on each of the quantitative outcome variables of interest: bonding social capital, bridging social capital, social support, and intergenerational harmony. Analyses revealed significant differences in bonding social capital t(527) = 2.59, p < .05, bridging social capital, t(526) = 3.51, p < .001, and social support, t(529) = 2.33, p < .05. No significant differences in intergenerational harmony between learners and nonlearners were revealed. In each case, those adolescents who felt they had learned from their CS experience had higher scores than peers who felt they had not. Scores for learners versus nonlearners, respectively, were as follows: Bonding SC (M = 3.24, SD = .68) versus (M = 3.04, SD = .69); Bridging SC (M = 3.52, SD = .75) versus (M = 3.22, SD = .80), and Social support (M = 3.76, SD = 1.02) versus (M = 3.5, SD = 1.05).
Themes: Qualitative Responses
Of the 443 adolescents who reported learning something from community service, 384 (86.8%) provided a written response to the open-ended prompt asking what they learned from engaging in community service. If an adolescent gave more than one response, both were coded. For the 384 individuals who provided open-ended responses, a total of 416 responses were coded. Content analyses of these open-ended responses resulted in 15 discrete categories grouped into six themes: learning about oneself, learning about diverse groups, learning positive traits of new people, identifying oneself as a civic actor, negative experiences, and other general learning (see Table 5 ).
Twenty-four percent of the adolescents' responses indicated that they had learned something about themselves through their community service experience. This category included what they had learned about their skills and interests ("I learned how to work with others and learned skills that help me to speak and be a leader;" "I learned that working with children can be very rewarding") and emotional and intrinsic rewards ("I learned it feels good to give someone a little of what you have;" "I learned I really enjoy helping others. It is extremely rewarding").
Almost 28% of the responses reflected that the adolescent had learned something about diverse groups in their community. Some reported that they had learned new things about cultures and ideas to which they had formerly not been exposed ("I learned a lot about different religions that I didn't know"; "I met many different people and experienced what I would not have experienced elsewhere"). Another set of discrete responses grouped in this thematic category indicated that young people began questioning stereotypes and altering their opinions about stigmatized groups ("I got to know and trust old people and realized that all they need is somebody to be there for them"). A third group of responses indicated that adolescents had learned about principles or commonalities that connect diverse groups ("I learned that all people are important and that everyone deserves the same chances"; "that everybody no matter what race or culture, people are all the same"). Finally, through their interactions with diverse groups, adolescents learned about social inequality ("It taught me how wide the gap is between just the middle class and the poor").
Twenty-one percent of the responses reflected adolescents' observations that their community service experience taught them something about positive traits in others-for example, that they learned to recognize kindness and generosity in people ("People are a lot friendlier and kinder than they are made out to be"; "I learned that many people are very generous and want to help") or gratitude, that is, that people need and appreciate help, ("I learned that people are very kind and grateful for help").
Fifteen percent of the responses pointed to lessons adolescents learned about the interdependence that binds members of a community together. These included statements about reciprocity and mutual obligations ("If you help someone, someone will help you"; "It is good to help others, because when you are in need they would be happy to help you"). In addition, adolescents noted that through CS they had learned that social responsibility should be a principle by which members of a community live ("We all need to help everyone"; "if more people cared about their families and community, then we would not have near as many problems as we do today"). The theme of social responsibility and agency was also applied in adolescents' reflections on their own capacities for contribution ("I learned that when something goes wrong or something bad happens that I can take charge and do the right thing"; "there are so many ways I can help, even if just a little"). Finally, this theme of community members' interdependence included what adolescents learned about collective action ("Amazing things can be accomplished when everyone puts aside other things and works together for a common goal"; "different types of people can work together to make the world a better place"). Not all of the lessons youth learned through community service were positive: Five percent of the statements pointed to negative experiences or learning. Sample responses include: "I learned that there can be very ignorant people because even though I was helping out and taking time out from doing fun things, I still got comments about my culture and religion"; "you should not have to do volunteer work unless they really need you to"; "not many people feel like being nice or respectful to young people." Finally, 8% of the adolescents' statements reflected other general learning, such as learning "how important nature is" or "how horrible people can be when it comes to animals."
A chi-square test of independence was performed to examine the relation between gender and thematic response (cases that were double coded (n = 32) were excluded to be consistent with the assumption of independent observations). The relation between these variables was not significant, v 2 (5, N = 354) = 5.41, p > .05. A chi-square test of independence was also performed to examine the relation between age and thematic response. The relation between these variables was not significant, v 2 (5, N = 351) = 5.38, p > .05. ANOVAs were then conducted to examine the relation between thematic response and the four quantitative outcomes of interest. Analyses revealed significant differences between thematic responses in bonding social capital, F(5, 370) = 4.356, p < .01, bridging social capital, F(5, 370) = 2.283, p < .05, and social support, F(5, 371) = 3.699, p < .01. No differences between thematic responses were revealed for intergenerational harmony.
Pairwise comparisons using Tukey's test were then conducted for the three variables where differences were detected. For bonding social capital, there were significant differences between the "Negative Experiences" theme (M = 2.67, SD = .58) and the following themes: "Learning about Oneself," (M = 3.34, SD = .63) "Learning Positive Traits of People," (M = 3.32, SD = .70) and "Community Members' Interdependence and Mutual Obligations" (M = 3.38, SD = .71). For bridging social capital, Tukey's multiple comparisons test revealed no significant differences between thematic groups. Finally, for social support, Tukey's test revealed significant differences between the "Negative Experience" (M = 2.76, SD = 1.09) and each of the other thematic groups: "Community Members' Interdependence and Mutual Obligations" (M = 3.98, SD = 1.03), "Learning Positive Traits of New People" (M = 3.93, SD = .97), "Learning about Oneself" (M = 3.79, SD = 1.03), "Learning about Diverse Groups" and "Other General Learning" (M = 3.75, SD = .95 and M = 3.75, SD = 1.04, respectively).
DISCUSSION
In their review of the literature on community service, Hart et al. (2008) note that few studies have explored its potential for developing adolescents' social capital and that adolescents need opportunities to deepen and expand their networks of community relationships. In this article, we have argued that community service offers unique opportunities for adolescents to connect with a wider network of supportive people in their community, to see first hand how people work together to solve collective problems, and to become aware of their own identities as members of the public with a stake in the commons. Our results suggest that engagement in community service may be even more effective than engagement in extracurricular activities in developing adolescents' social capital. These results may help to explain why participating in community service, but not in many other forms of extracurricular activities in adolescence predicts political and community engagement in adulthood (McFarland & Thomas, 2006) .
In two studies with different samples, we found that adolescents' reports of bonding social capital were lowest among youth who were not involved in either extracurricular activities or community service and also were generally lower for youth engaged in extracurricular activities but not in community service. In Study 1, the greater impact of CS over EC varied by adolescent's age and gender. Compared to early and middle adolescents, the bonding social capital of late adolescents who did CS or both (CS and EC) were not significantly higher than their peers engaged only in EC. Compared to females, CS had a bigger impact than EC on males' reports of bonding social capital.
As these interactions were not found in both studies, they point to the need for future work to pay more attention to differences in the community service and extracurricular activities in which males and females and different age groups of adolescents engage. With respect to our measure of bonding social capital, it would be fruitful to examine aspects of CS and, for that matter, EC activities that expose adolescents to ways that members of their community come to one another's aid and work together to solve collective problems. Our results do not suggest that late adolescents or females are less likely than their younger counterparts to learn from their CS experience. In fact, analyses of the qualitative data in Study 2 revealed that late adolescents (16 and older) were more likely than their younger counterparts to say that they learned something from their service experience. Analyses of adolescents' learning from CS also revealed that females were more likely to report learning than males. This may point to differences in the depth or quality of the service experience or to the capacities of different groups to reflect on and articulate lessons learned. As others have shown, with age comes growth in adolescents' capacities to respond prosocially (Eisenberg, Cumberland, Guthrie, Murphy, & Shepard, 2005) .
Community service showed a less robust pattern for bridging social capital. In both studies, those youth who did both CS and EC reported significantly higher bridging social capital than peers who did neither activity. In addition, in Study 1, reports from the CS group were higher than the group who did neither but the CS group was not significantly different from their peers who did only EC activities. Why did community service show a less consistent pattern over extracurricular activities in bridging social capital? Two explanations come to mind. First, there were fewer items measuring this construct and the measures of internal consistency were not as strong as those for bonding social capital. Second, insofar as the items tap perceptions of how inclusive one's community is to newcomers, adolescents may simply have fewer opportunities to observe this behavior. Indeed, the fact that in both studies it is the adolescents who engage in both CS and EC activities who are most likely to report that people in their community bridge to and make newcomers feel welcome suggests that youth may have more opportunities to witness such bridging gestures if they are involved in multiple and different types of discretionary activities.
Similarly, perceptions of intergenerational harmony were the highest for those adolescents engaged in both (CS and EC) activities; in both studies, this group reported significantly more intergenerational harmony than their peers who did neither CS nor EC. Further, in Study 1, reports of harmony were higher if youth did either CS or EC compared to doing nothing. Although in Study 1 older adolescents reported less intergenerational harmony compared to that reported by younger adolescents, Study 2 revealed that engagement in CS boosted middle and late adolescents' reports of intergenerational harmony, although it made no difference in early adolescents' reports.
Adolescents' engagement in community service also was positively associated with their reports of social support in their community that there were people they could go to for help. These results reinforce those found in research on the social capital that accrues to youth in community-based organizations as they gain information and social support from adults (Jarrett et al., 2005) . In Study 2, youth who did CS were more likely than peers who did EC or neither activity to feel that there were people in their community to whom they could go for help. These patterns varied by age in Study 1, whereas CS had greater benefits than EC for early adolescents, for middle adolescents it was only the group who did both; and for late adolescents, neither involvement in CS nor in EC was associated with perceptions of social support. It is interesting that CS boosted the older adolescents' perceptions of intergenerational harmony (Study 2) but had no effect on their reports of social support (Study 1). In contrast, CS was related to early adolescents' social support (Study 1) but not to their intergenerational harmony (Study 2). Although these age-related patterns were not found in both studies, it may be that older adolescents' negative stereotypes about intergenerational relations (which are less likely to be held by early adolescents) are dispelled through CS. Simultaneously, it is possible that early adolescents are more able than their older counterparts to take advantage of the social support networks that form through CS.
Taken together, our results are consistent with research on the positive benefits to adolescents of participating in organized activities (Mahoney, Harris, & Eccles, 2006) . Although we cannot speak to the frequency of participation, our results do suggest that adolescents who engaged in community service or in extracurricular activities had more positive perceptions of their communities when compared to their peers who did neither form of organized activity. In addition, our results generally support the conclusion that participation in community service is more beneficial to adolescents' social capital than is their participation in extracurricular activities: compared to peers who engage in extracurricular activities and especially to peers who are disengaged, those who do community service are more likely to say that fellow members of their community trust one another, work together to address problems and help one another, and generally make their communities good places to live. They also report more positive intergenerational harmony and more social support from people in their community whom they can seek out when they need help. Community service also was associated with adolescents' perceptions that residents of their community were open to and welcomed newcomers into the community; the differences were especially marked between unengaged youth and their peers who were highly engaged.
We found no differences in the social capital reported by adolescents who were mandated to do community service versus those who engaged in service voluntarily. And, whether mandated or not, adolescents who did community service had more positive reports of bonding and bridging social capital and intergenerational harmony than their peers who did no community service (see also Hart et al., 2007; Horn, 2012; Metz & Youniss, 2005) . As schools decide whether to list requirements for community service as part of their high school graduation requirements, they should worry less about mandating and more about the quality of the service experience.
Analyses of adolescents' open-ended reports about what they learned from community service (Study 2) extend the results from the survey data in the two studies. First, we found consistent relationships between adolescents' perceptions of their communities and their reflections on whether they learned or did not learn from the experience. Bonding and bridging social capital and social support were higher for those who felt that they learned something. This may reflect differences in the quality of the service experience (Metz, McLellan, & Youniss, 2003) or individual differences in how open adolescents were to learn from the experience. However, analyses of the qualitative data also revealed one group of adolescents who discussed negative learning experiences associated with their community service. The fact that this group had lower bridging social capital than peers in five of the positive learning themes and lower bonding social capital than peers in three of the positive learning themes reinforces arguments about the quality of the community service experience and calls for more attention to the content and context of the service and its potential for adolescent's civic development (Hart et al., 2007) . Analyses of adolescents' open-ended responses also pointed to its potential to diversify the networks of others with whom they interact, challenge group stereotypes, see positive traits in others, and realize the interdependence and mutual obligations that bind members of communities together.
Limitations
Several limitations of our studies should be noted. First, as the data in both studies were cross-sectional, we cannot claim causal direction. It is possible that youth with more positive perceptions of social capital are more inclined to engage in community service. However, the fact that we found no differences in Study 1 between those youth who were mandated to do community service versus those who engaged in service voluntarily gives us some confidence that engaging in service enhances social capital rather than the opposite. Studies with adults also point to the fact that it is participation in particular types of community organizations rather than selection into those organizations that increases positive beliefs about other people and about one's own capacity to effect change (Christens, Peterson, & Speer, 2011; Uslaner, 2002) .
Second, our measure of bridging social capital was not robust: it taps adolescents' perceptions of how open and welcoming their community is to people from outside the community. Our third measure (community support of youth) was a way of addressing this limitation and showing how community engagement can facilitate adolescents' bridging to other people in their community who can provide guidance and social support (Jarrett et al., 2005) . The use of a dichotomous variable to measure participation in community service and extracurricular activities was another limitation insofar as it did not capture aspects such as the frequency or type of involvement. In addition, our measure of extracurricular activities identified those activities as clubs or organizations that took place at school and thus did not tap activities besides community service that adolescents might have carried out in the wider community.
Finally, our open-ended item only asked adolescents what they learned from their community service experience and not from their extracurricular activities. It is possible that there would be overlapping themes in what youth would report they learn in their extracurricular and community service activities.
CONCLUSIONS
John Dewey (1916) posed two standards for evaluating the democratic worth of various modes of social life: "How numerous and varied are the interests, which are consciously shared. How full and free is the interplay with other forms of association." With these two simple criteria, Dewey reminded us that, to nurture democratic dispositions of open-mindedness, trust, and commitments to a broad common good, building diversity into social life is essential. This imperative becomes all the more important if we take seriously the goal of preparing today's youth to contribute to an increasingly diverse and complex world.
According to civic republican philosophy, liberty in the United States depends on self-government and is guaranteed when citizens deliberate together how collectively they want to live (Flanagan, 2013) . However, over the past forty years, this philosophical tradition has been drowned out in public discourse by the liberal philosophy emphasizing the rights of citizens to live independent lives and to determine, on their own and unencumbered by civic obligations, how they want to live (Sandel, 1996) . Community service offers an important and relatively unique venue through which adolescents can explore their membership in a political community and acknowledge the obligations that citizenship entails. Thus, it offers opportunities to keep alive the civic republican traditions that help to define who we are as a people. As such it deserves more attention as a context for preparing our youth for the coming world.
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